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Abstract

Purpose: This study sought to identify the importance of supervision in Kuwaiti high schools from the
viewpoints of heads of departments and school teachers, as well as identifying the gap between ideal and
prevalent supervisory styles in Kuwaiti high schools and determining the effects of supervision on teachers’
professional performance. Methodology: The researcher took a qualitative approach, using structured interviews
with a study sample represented by six heads of departments and six teachers from two high schools in Kuwait.
Findings: It was found that supervision as a tool for continuous improvement in the school system positively
affected the school climate. There was a gap between actual and ideal supervisory styles in the schools studied.
Supervision had a positive effect on the professional performance of teachers; supervisors’ notes and
observations helped teachers in identifying their shortcomings and modifying their behavior accordingly.
Challenges to the effective implementation of supervision in high schools included unsuitable supervisory
practices, loss of connection between the teacher and the supervisor, teacher resistance to support, and lack of
meaningful feedback. Recommendations. 1t is necessary to employ advanced supervisory styles in order to cope
with the changes in the surrounding environment. Further study will help to determine the effect of supervision
on the relationship between teachers and students.
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1. Introduction

Teachers are the cornerstones of any educational system. In order to enable them to perform their roles, we must
provide them with ample opportunity for growth and professional development. Supervision has become an
essential part of the teaching profession. All educational institutions nowadays depend greatly on supervision in
order to improve the instructional practices undertaken by teachers at different educational levels. Supervision
can contribute significantly to the professional development of teachers by identifying their strengths and
weakness.

The supervisor assumes many roles in the educational process, the most important one being that of an
informative and critical consultant with the aim of improving educational outputs, helping to fulfill teachers’
needs, and overcoming the various problems associated with classroom practices (Vieira, 2000). Among the
many objectives of supervision in schools, the primary ones are improving the overall performance of the school
and enhancing the quality of the educational process (Tesema, 2014).

Supervision can be regarded as one of the most influential factors in the quality of education, as it plays an
important role in the improvement of teaching and learning by taking on the responsibility of professionally
developing teachers and enhancing the academic achievement of students (Dickson, 2011).

For the supervision process to be more effective, supervisors must use appropriate strategies in the supervision of
teachers in order to improve their teaching performance (Saani, 2013). Allowing for variation in supervisory
styles is of great importance, as it affects the supervisees’ satisfaction with the overall process. Fernando and
Hulse-Killacky (2005) confirmed the correlation between supervisory styles and prediction of satisfaction with
supervision as well as perceived self-efficacy of those under supervision. This study attempts to shed light on
identification of different supervisory styles used by supervisors overseeing teachers in Kuwaiti high schools and
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their relative effects on professional development.
2. Overview
2.1 Statement of the Problem

The statement of the problem revolves around identifying the prevalent supervisory styles in Kuwaiti high
schools and how they affect teachers professionally. Secondary schools in many countries suffer from the
challenges related to academic achievement of students (Alhajeri, 2011). Many schools acknowledge the
importance of using different types of supervision as a method of improving the educational process as a whole
(Wolfrom, 2009). The Ministry of Education in Kuwait has responsibility for supervising both public and private
sectors, except for some schools subject to control and supervision of other countries (Al-Duwaila, 2012).
Kuwait has six governorates, each having its own educational district and supervisory and administrative staff
(Mohammad, 2008). If we want to improve the learning outcomes and raise the quality of education, we must
first delineate the different supervisory behaviors that take place in high schools in Kuwait and understand their
effects on the school climate.

2.2 Significance of the Study

Few studies exist that aim to define common supervisory styles and identify their relationship with professional
performance and development of teachers. By determining the most prevalent supervisory styles used in Kuwaiti
high schools and their effects on the professional performance of teachers in Kuwait, the researcher hopes to
enrich the literature regarding the most common supervisory practices in high schools in Kuwait and open the
door to development of best practices in this area.

2.3 Research Questions
For the purposes of this study, several questions were posited:
1. How important is supervision of teachers?
2. What gap exists between ideal and prevalent styles of supervision in Kuwaiti high schools?
3. How does supervision affect teachers?
4.  What difficulties do teachers encounter in their relationships with supervisors?
2.4 Objectives of the Study

The current study seeks to identify the perceived importance of supervision in Kuwaiti high schools from the
viewpoints of both heads of departments and school teachers. It also aims at identifying existing differences
between ideal and prevalent supervisory styles in Kuwaiti high schools and determining the effects of
supervision on teachers’ professional performance.

2.5. Limitations of the Study
Despite the generalizability of results the researcher seeks to achieve, this study has some limitations:

*  Human Limitations: This study is limited to heads of departments and school teachers in high schools in
Kuwait.

*  Subject Limitation: This study is limited to a discussion of the prevalent supervisory styles in Kuwaiti high
schools that affect teachers professionally.

= Time Limitations: This study is limited to the academic year 2015-2016.
2.6 Terms Used in the Study
2.6.1 Supervision

Ayodele and Oyewole (2012) have defined supervision as “an organized, democratic process involving the
supervisor and the persons or groups of persons supervised, for the achievement of desired objectives” (p. 88).

2.6.2 Supervisory Style

Lamb (2009) has defined supervisory style as “the perception of the behaviors demonstrated by the
administrators in the supervision hierarchy” (p. 139).

3. Literature Review

Teacher supervision has emerged as an approach to improvement in the effectiveness of teaching practices
(Begum, 2008). In the preservice phase, supervising student teachers is important in preparing them for actual
teaching practice (Ayodele & Oyewole, 2012). In a study by Thobega and Miller (2008), most student teachers
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perceived value in an array of supervisory models, but found contextual and clinical supervision most helpful.

In the in-service phase, supervision is of utmost importance as it can help, stimulate, guide, and encourage
growth among teachers in their efforts to improve the quality of the teaching process (Okorji & Ogbo, 2013).
Supervision helps in supporting the teaching process, assisting teachers to learn from each other, improving
teacher utilization of available educational resources, and providing real opportunities for continuous evaluation
and appropriate feedback (Regassa, Lemariam, Ferede, Hunde, & Lemma, 2013).

Dickson (2011) states that supervision aims at improving the teaching and learning processes, creating a
favorable atmosphere for learning, achieving synergy and coordination of efforts in a way that improves the
educational outcomes, ensuring professional development of teachers, enhancing teachers’ motivation,
enhancing of teaching and learning quality, identifying good as well as bad traits in a teacher’s practice, helping
less-competent teachers to become more competent, and supporting new teachers in adapting to the school
environment. The supervisor is responsible for helping teachers in selecting what goals and objectives will be
implemented in the teaching process, which in fact plays an important role in motivating students and managing
the classroom environment with the aim of improving the learning atmosphere (Tesema, 2014).

Traditional supervisory methods have a number of shortcomings. Typically, such methods involve a one-way
direction, whereby the supervisor talks and the teacher listens. Supervision has depended on provision of notes
and suggestions following lesson delivery. Suggestions given by educational supervisors represent an expression
of their own viewpoints based on their observations of teachers in the classroom without input from teachers
regarding the challenges they face in their daily practices with students. This type of supervision usually depends
on mentoring and attempting to correct the areas of shortcomings in teachers’ performance without mentioning
or reinforcing areas of excellence (Dickson, 2011).

The ineffectiveness of traditional models of supervision has been demonstrated by many researchers who have
found that these traditional methods cause a state of dissatisfaction among teachers. Often, the primary roles of
such models have been control and inspection with limited or no intention of enhancing teachers’ professional
development (Wong, 2004). The traditional model was based on three rigid stages: classroom observation,
scoring of lesson delivery, and writing of a report based on observation. The supervisor tended to record all the
teacher’s errors and shortcomings, with less emphasis on strengths (Okorji & Ogbo, 2013).

Many factors may affect the quality of the supervision process; among these are the styles employed by the
supervisor in the supervision process, which play pivotal roles in influencing the results of the supervision
process (Fernando, 2003; Tanaka, 2009). Al Nazer and Mohammad (2013) revealed a statistically significant
relationship between supervisors’ styles and attitudes of high basic stage (middle school) teachers toward the
profession. Alhajeri (2011) found a significant correlation between supervisory behaviors and school climate.

In response to the defects in the traditional style of supervision, educational researchers, school psychologists,
and counselors have presented other advanced styles supervisors can adopt in order to improve the quality of the
supervision process and positively affect its different outcomes (Ladany, Waljer, & Melincoff, 2001).

Fernando (2003) compared the characteristics of three different styles of supervision: attractive, interpersonally
sensitive, and task oriented. Supervisors who adopt an attractive supervisory style are characterized by flexibility,
friendliness, and supportiveness. With the interpersonally sensitive style, supervisors show more investment and
perceptiveness. Finally, task-oriented supervisors are more structured, purposeful, and pragmatic (Wilson, 2014).
Wong (2004) showed that the most-utilized and popular supervisory style was attractive or nondirective
supervision. The attractive supervisory style is best suited for supervisors who prefer a cooperative approach but
don’t have the time to invest in more demanding styles such as interpersonally sensitive supervision (Wong,
2004). Li (2008) found an association between task-oriented supervisory styles and perception of control over or
ownership of a job.

The clinical supervision model is another prominent model applied to the supervision process; it depends on
distinct phases: pre-conference, observation, data collection, data analysis, and reflection (see Figure 1). This
model is based on effective interaction between the teacher and the supervisor in order provide teachers with
feedback that is helpful in improving teachers’ professional development and growth (Baltaci-Goktalay et al.,
2014; Kaneko-Marques, 2015). Robinson (2000) showed that a clinical supervision style had a positive effect on
the school overall performance as well as teachers’ job satisfaction.
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Figure 1. Clinical supervision model

Self-directed supervision is a kind of supervision in which the teachers take responsibility for their own
professional development. This type of supervision is especially effective for teachers who like to work alone or
have logistical or other hindrances to working with other teachers (Tesema, 2014). Self-directed supervision is
based on the premise that the educational context is continually changing and teachers need to adapt to their
current environment (Tesfaw & Hofman, 2012). Similarly, in consultancy supervision, the supervisees take the
responsibility for the supervision process by consulting with their supervisors as needed regarding best practices
(Briggs, 2010).

Inquiry-based supervision comprises a kind of action research whereby individual teachers or teams of teachers
collaborate to solve certain problems (Tesema, 2014). Human-relations supervision places an emphasis on
engendering satisfaction in teachers by showing interest in them as people, with the assumption that satisfied
teachers will be more productive and more open to leadership and control (Ndebele, 2013).

Sharma, Yusoff, Kannan, and Baba (2011) showed that effective and meaningful supervision depends on
involving all stakeholders (e.g., teachers, principals, subject teachers, subject specialists) in the supervision
process. To ensure consistent professional growth and development of teachers, supervision must be continuous.
Ayodele and Oyewole (2012) revealed that to achieve sustainable development, supervisors must concentration
on quality assurance.

Despite the fact that teachers understand the importance of supervision for their professional development, they
are sometimes reluctant to ask their supervisors for help or additional support, which negatively affects their
professional growth (Kutsyuruba, 2003). In contrast to results found by other investigators, Ndebele (2013)
found that supervision lacked relevance to instructional improvement. In surveys, teachers often felt that the
supervision offered lacked meaningful feedback, which could indeed relate to the use of irrelevant supervisory
practices. Some educational supervisors may tend to visit the educational setting only during the final period of
academic study, which doesn’t reflect the real picture of teachers’ performance (Ayodele & Oyewole, 2012).

Sharma et al. (2011) found that instructional supervision directed to teachers wasn’t effective as it didn’t help in
developing a sense of ownership or professional skills of teachers, but instead concentrated on punishing,
insulting, or demoralizing teachers. Moradi, Sepehrifar, and Khadiv (2014) stated that teachers felt that they
weren’t being sufficiently challenged, and that the observation and feedback were only superficial. Regassa et al.
(2013) concluded that problems arising with supervision stemmed from oversimplification of supervision roles
by administrative offices, unwillingness of teachers to view supervisors’ comments in a positive light, lack of
supervisor skill in providing objective feedback, and insufficient cooperation from education offices.

Fritz and Miller (2003) stress the importance of a teacher-directed approach in supervision as an aid to
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improving outcomes by allowing adaptations consistent with the changing environment. Roffman (2007)
concluded that the best models of supervision are based on reinforcement of strengths, finding such models to be
stronger predictors of positive supervision outcomes than constructive focus on deficits.

3.1 Previous Studies

Mandell (2006) took the principal’s perspective in investigating the effect of supervision on teachers’
professional growth. The study sample consisted of 10 high school principals in western Pennsylvania. The study
used descriptive analysis methodology and depended on a semistructured, open-ended interview format
comprising 11 questions. The principals interviewed felt that supervision could affect a teacher’s professional
growth, but the degree of impact was dependent on the supervision model employed. The schools in this study
employed two supervisory models: walkthrough and differentiated. The walkthrough model consists of
observations made during short, unscheduled visits to the classroom. The differentiated model requires that the
teacher select what they will be evaluated on and how they will be evaluated. Most principals in this study felt
that the walkthrough model was the most effective method of helping teachers focus on instruction and improve
their skills, their major consideration being the amount of time required to pursue this model effectively. The
study recommended that supervision procedures and practices respect the individual differences in teachers and
acknowledge the complex nature of teaching.

Erbilgin (2008) investigated an educative supervisory style, in which supervisors use open-ended questioning in
conjunction with discussion of specific incidents, used by mathematics teachers in supervising student teachers.
The sample used in the study consisted of three cooperating teachers and their three student teachers at a
university in the southern United States. The study methodology employed mixed methods (descriptive analysis
and experimental) and employed interviews, surveys of the teachers’ beliefs about supervision and reflections on
the program, online discussions, face-to-face meetings, observations of lessons, and post-lesson conferences as
study tools. The study concluded that the program provided the supervisors with opportunities to gain new
knowledge, reexamine their current beliefs, and reflect on their supervisory practices. Educative supervision
places student teachers in the role of active constructors of their knowledge about teaching. The percent of
talking originating with the student teachers in the post-lesson conferences increased after elucidation of the
educative supervisory style being employed in the program. The study recommended that future programs
provide supervisors with the opportunity to practice and discuss different types of questions, communications,
and suggestions that could be employed from an educative supervision perspective.

Thobega and Miller (2008) aimed at describing student teachers’ perceptions and preferences regarding the
supervisory styles they experienced in working with supervisors and cooperating teachers. The study sample
consisted of 72 university-level agricultural education student teachers in the United States. The study used
descriptive analysis methodology and depended on a three-section questionnaire as the tool for the study. The
researchers concluded that student teachers perceived that both their teachers and supervisors engaged in
contextual and clinical supervision practices. Teachers generally preferred a nondirective style of developmental
supervision, while supervisors tended to take a collaborative approach. Most student teachers felt that all
supervision models had value, with contextual and clinical supervision being most effective. As a whole, the
student teachers preferred a collaborative supervision style. The researchers recommended further study to
investigate the influence of supervisor beliefs, supervisory situations, and student teachers’ personal and
professional characteristics on supervisory behaviors.

Khawaldeh, Al-Omari, and Al-Majali (2012) investigated supervisory beliefs of educational supervisors in the
Directorate of Education in Jerash, Jordan. The study sample consisted of 24 educational supervisors in the
Jerash Directorate of Education. The study used descriptive analysis methodology and employed a 40-paragraph
beliefs reveal scale as the tool for the study. The study concluded that only 16.6% of supervisors were aware of
their supervisory beliefs, while 83.4% of them weren’t. The supervisors didn’t have the necessary skills to be
completely aware of their supervisory beliefs and the contradiction between belief and practice. The study
recommended that supervisors be subject to training to be aware of their beliefs and to have the ability to
examine them as well as the ability to analyze of the difference between perceived and actual beliefs.

Baffour-Awuah (2011) aimed to elucidate the practice of instructional supervision by examining teachers’ and
head teachers’ concepts, perspectives, and experience with instructional supervision. The study sample consisted
of 250 teachers, 50 head teachers, and 2 administrator in Ghana. The study used a mixed-method approach
(descriptive analysis methodology) and employed a questionnaire, interviews, and analysis of the Ghana
Education Service policy document on supervision as tools for the study. The study concluded that the policy
document on instructional supervision, which emphasizes aspects of instructional supervision related to
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monitoring teaching activities and ensuring maximum use of instructional time, may have a negative impact on
instructional supervision. Teachers and head teachers in this study primarily employed traditional instructional
supervision practices. While the participants were for the most part satisfied with these traditional practices, they
also considered that more contemporary approaches to instructional supervision should be instituted. The study
recommended revision of the policy document in consultation with teachers to include more contemporary
practices and including sustainable teacher and supervisor training programs in the educational budget.

Dodd (2006) investigated the differences between eastern Pennsylvania special-education administrators’
perceptions of their supervisory behaviors and special-education teachers’ perceptions of actual and preferred
supervisory behaviors. The study sample consisted of 364 individuals (195 supervisors and 169 teachers),
distributed into three groups according to experience level (1-3 years, 4-10 years, and 11+ years). The study
used a descriptive comparative approach, using an electronic questionnaire to elicit teachers’ and supervisors’
perceptions. Dodd found that teachers with 1 to 3 years of experience preferred collaborative supervision to
either directive or nondirective supervision, and teachers with 4 to 10 years of experience preferred directive
supervision over nondirective or collaborative supervision; teachers with more than 10 years of experience did
not differ significantly from the other two groups. Dodd concluded that experience level contributed to the mode
of supervision that the teachers preferred and that was provided by their supervisors. The study recommended
developing effective and efficient instruments for measuring the situational supervision model and determining if
special-education teachers and supervisors had different educational needs regarding situational supervision.

Paulsen (2011) determined agriculture teachers’ perceptions regarding selected instructional supervisory
practices perceived to be used in supervising the performance of agriculture teachers in nonformal educational
settings. The study sample comprised 234 teachers from 17 states. The study used a cross-sectional survey
design with electronic questionnaires. Paulsen concluded that the general beliefs and perceptions of
agricultural-education teachers toward instructional supervision did not vary significantly by age or highest
degree attained. Female agricultural-education teachers embraced the importance of instructional supervision
more than male teachers, as did more-experienced teachers. The study recommended that agricultural-education
teachers “reinvigorate” supervised agricultural experience and formulate strategies, activities, and outcomes. It
also recommended surveying principals regarding their general beliefs and perceptions regarding supervision
and the importance of instructional supervisory practices.

3.2 Comparison of Previous Studies and the Current Study

The objective of the current study is partially consistent with Mandell (2006), who sought to determine how
supervision affects teachers’ professional growth; Erbilgin (2008), who aimed at understanding the ways in
which a supervision program supported knowledge and practices of supervisors; Thobega and Miller (2008),
who examined student teachers’ perceptions and preferences regarding the type of supervision they received; and
Dodd (2006), who investigated the differences between special-education supervisors’ and teachers’ perceptions
of actual and preferred supervisory behaviors. The current study is not consistent with Khawaldeh et al. (2012),
who strived to determine the awareness of supervisory beliefs in educational supervisors and Paulsen (2011),
who sought to determine agriculture teachers’ perceptions regarding selected instructional supervisory practices
in nonformal educational settings.

The sample in this study is not consistent with any of the previous studies described, as the sample for the
current study consists of heads of departments and schoolteachers, while Paulsen (2011) studied teachers; Dodd
(2006) and Erbilgin (2008) studied teachers and supervisors; Baffour-Awuah (2011) studied teachers, head
teachers, and administrators, Khawaldeh et al. (2012) studied supervisors; Thobega and Miller (2008) studied
student teachers; and Mandell (2006) studied school principals.

The methodology of the study is not consistent with the methodology employed in the previous studies as the
current study depended on qualitative methodology, while Mandell (2006), Baffour-Awuah (2011), and
Khawaldeh et al. (2012) used descriptive analytic methodology; Dodd (2006) used a descriptive comparative
approach; and Paulsen (2011) used a cross-sectional survey design. The study tool of the current study,
interviews, is consistent with Mandell (2006), but inconsistent with Paulsen (2011) and Dodd (2006), who used
electronic questionnaires; Baffour-Awuah (2011), who used a questionnaire, interviews, and document analysis;
and Erbilgin (2008), who used interviews and surveys.

This researcher has benefited from previous studies in more than one area:
= reviewing the literature and documenting the references used in the study

= supporting the literature with results of researches and studies on the topic
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*  building the statement of the problem through reviewing relevant studies
= determining the methodology and instruments of the study
= identifying appropriate statistical methods

=  selecting the method to use in deducing the results of the study through analyzing the results and
identifying areas of similarity and difference

4. Study Methodology and Sample

The researcher depended on a qualitative approach as the methodology of the study, using interviews with the
study sample as represented by six male and female heads of departments and six male and female teachers from
two high schools in Kuwait in order to identify viewpoints regarding the prevalent supervisory styles in Kuwaiti
high schools that affect teachers professionally. Structured interviews were employed to take a closer look at the
actual reality of supervisory styles used the Kuwait high school setting. The interviews revolved around four
main questions:

1. From your viewpoint, is supervision considered an important issue in the school system?

2. Do you think that there is a difference between ideal and prevalent supervisory styles in Kuwaiti high
schools?

Do you think that supervision has a positive effect on the professional performance of teachers?

4. Inyour actual experience, what different challenges can hinder the effective implementation of teacher
supervision in school settings?

5. Results of Interviews
5.1 Question 1 Responses

The first interview question (From your viewpoint, is supervision considered an important issue in the school
system?) attempted to identify the perceived importance of supervision in the school setting. Following are some
of the responses. For purposes of identification, the study subjects are labeled Department Head A through D and
Teacher 1 through 6.

5.1.1 Department Head A

“I think supervision is a basic element in all educational institutions. Its importance emerges from being a tool
for continuous improvement in the school system. It positively affects the school climate.”

5.1.2 Department Head D

“Supervision is the only way for the improvement of the school system, as it can be used as a diagnostic
instrument in order to identify areas of strengths and weakness in the school performance, and thus take the
necessary procedures.”

5.1.3 Teacher 1

“Supervision is essential to my profession as a teacher. It can be regarded as a tool for continuous improvement
and growth. The supervisor is responsible for identifying our needs and the needs of school principals and as a
result give his opinion regarding the type and content of professional development programs.”

5.1.4 Teacher 6

“In my opinion, school supervision is one of the means for school improvement. It helps in mentoring the
progress of all individuals in the school system. It can be regarded as a tool for quality assurance.”

5.2 Question 2 Responses

The second interview question (Do you think that there is a difference between ideal and prevalent supervisory
styles in Kuwaiti high schools?) attempted to isolate the differences between ideal and actual supervisory styles
employed. All the study participants agreed that there is a gap between the current and ideal supervisory styles.
Following are some of the responses.

5.2.1 Department Head C

“I think there is a great gap between ideal and actual supervisory practices. For example, I usually prefer the
clinical supervision style, but in-school supervision practiced by school principals and out-of-school supervision
based on external supervisors from educational departments are a way from ideal practices.”
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5.2.2 Department Head F

“We usually prefer self-directed supervision where we can take the responsibility of this process. I think we have
knowledge and experience that can help us in doing this supervision independently, but in fact the supervisory
practices are based on classroom visits only.”

5.2.3 Teacher 1

“I can say that the current supervision process suffers from many shortcomings, as the supervisor depends on
one-way direction, without any discussion of the problems facing us in the classroom, so the practice isn’t
effective. In my opinion, I think that clinical supervision will be an effective supervisory style through which the
supervisor can determine our problems and direct us to the correct solution.”

5.2.4 Teacher 4

“I feel a shock when talking about what is already existing and what should be existing. The ideal supervision in
my opinion must be built on cooperation between the supervisee and the supervisor, but the reality is contrary to
what has been mentioned, as there is no space for dialog or discussion between the two parties. The relationship
is based on a supervisor who always talks and a supervisee who always listens.”

5.3 Question 3 Responses

The third interview question (Do you think that supervision has a positive effect on the professional performance
of teachers?) explored the different effects of supervision on the professional performance of teachers. All the
study participants agreed that supervision has a positive effect on teachers’ performance. Following are some of
the responses.

5.3.1 Department Head B

“Supervision is one of the influential factors that does affect the professional performance of teachers. Through
supervisors’ notes and observations, the teacher can identify his shortcomings and modify his behavior
accordingly.”

5.3.2 Department Head E

“We can consider supervision as a method of professional development through which the teacher can get
information on the advanced teaching styles, how he can control the classroom environment and deal with
students, how to prepare the lesson and present it in an attractive way, and finally help teachers in making the
teaching process more meaningful.”

5.3.3 Teacher 2

“No one can deny the importance of supervision to our professional performance. If the supervisor uses the
suitable supervisory style, then our performance will be improved, as the appropriate supervisory style will help
in fulfilling our needs and expectations. It can guide us towards the kind of professional programs we need.”

5.3.4 Teacher 5

“I think that the supervision process is very important for me, as it helps me to promote my teaching and
behavior skills. It also provides me with the techniques through which I can improve my experiences.”

5.4 Question 4 Responses

The fourth interview question (In your actual experience, what different challenges can hinder the effective
implementation of teacher supervision in school settings?) focused on identifying the different stumbling blocks
to the success of the supervision process. The responses of the study sample varied to some extent; following are
some of the responses.

5.4.1 Department Head A

“There [are] many challenges that could affect the supervision process. Among these challenges are the use of
unsuitable supervisory practices, loss of connection between the teacher and the supervisor, the unavailability of
the supportive atmosphere that can help the two parties to do their best for the benefit of students. . . . I think the
biggest challenge that can hinder the success of supervision can be represented in missing a common loop
between supervisors and teachers. Also, the problem of teachers’ resistance to support can be a big challenge.”

5.4.2 Teacher 2

“The challenges that hinder the effective implementation of supervision are use of unsuitable of supervisory
styles and the busy schedule of supervisors that doesn‘t give them the time to make the supervision process more

32



ass.ccsenet.org Asian Social Science Vol. 13, No. 4 2017

meaningful.”
5.4.3 Teacher 3

“In my opinion, there are many challenges to effective supervision. These challenges are lack of meaningful
feedback, the emphasis on errors and losing sight of strengths, and failure to engage teachers in the supervision
process.”

6. Analysis of Results
6.1 Question 1

The study sample offered varied responses to Question 1 (From your viewpoint, is supervision considered an
important issue in the school system?), but all in all, the responses confirmed that supervision is a basic element
in all educational institutions. It is a tool for continuous improvement in the school system and positively affects
the school climate. These results align with the conclusions drawn by Alhajeri (2011), who found significant
correlation between supervisory behaviors and school climate. In addition, Tesema (2014) showed that
supervision helps in improving the overall performance of a school and enhancing the quality of the educational
process. As supervision can also function as a diagnostic instrument in identifying areas of strength and
weakness in the school performance and helps in monitoring the progress of all individuals in the school system,
it can be regarded as a quality-assurance tool.

6.2 Question 2

In responding to Question 2 (Do you think that there is a difference between ideal and prevalent supervisory
styles in Kuwaiti high schools?) all the study participants agreed that there is a gap between actual and ideal
supervisory styles in Kuwaiti high schools. The general consensus was that both on-site supervision as practiced
by school principals and external supervision by administrators from educational departments at remote sites are
a ways from ideal practice. Current supervisory practices are based on traditional approaches such as classroom
visits. There is no space for dialog or discussion between the two parties; the relationship is based on a
supervisor who always talks and a supervisee who always listens. The study sample did agree that there are
tendencies toward some advanced supervisory styles, such as clinical supervision, that help teachers to identify
their strengths and weakness, but expressed a need for other forms of supervision that allow the teacher to have
input on the supervision process (e.g., self-directed supervision). These results are in concurrence with Robinson
(2000), who showed that the use of a clinical supervision style employing feedback had a positive effect on
elementary school overall performance and teacher job satisfaction.

6.3 Question 3

In their responses to Question 3 (Do you think that supervision has a positive effect on the professional
performance of teachers?) all the study participants responded that supervision has a positive effect on teacher
professional performance. Through supervisors’ notes and observations, teachers can identify their shortcomings
and modify their behavior accordingly. Supervision can be considered a tool for professional development with
which the teacher can obtain information on advanced teaching styles and develop expertise in controlling the
classroom environment, dealing with students, and preparing lessons and presenting them in an attractive way.
Participants felt that when a supervisor uses a suitable supervisory style, teacher performance is improved.
Further, they considered that the appropriate supervisory style could help in guiding teachers into the kinds of
professional programs they needed. These results are consistent with Mandell (2006), who confirmed that
supervision positively affects teacher professional growth. Additionally, Erbilgin (2008) showed that a program
implementing supervision in an educational setting supported the knowledge and practices of supervisors.
Thobega and Miller (2008) found all supervision models to be important, with contextual and clinical
supervision being most effective.

6.4 Question 4

Among the challenges cited by the study sample in responding to Question 4 (In your actual experience, what
different challenges can hinder the effective implementation of teacher supervision in school settings?) were the
use of unsuitable supervisory practices, loss of connection between the teacher and the supervisor, lack of a
supportive atmosphere that could help the administrators and teachers to do their best for the benefit of students,
teachers’ resistance to support, lack of meaningful feedback, emphasis on errors and losing sight of strengths,
and failure to engage teachers in the supervision process. Consistent with these results, Khawaldeh et al. (2012)
found that supervisors often lack the skill set that would enable them to be completely aware of their supervisory
beliefs, with a resulting contradiction between belief and practice. Also, Regassa et al. (2013) in studying
supervision practices in secondary schools found a failure of close cooperation between administrative offices
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and schools, lack of supervision skills in providing teachers with objective feedback, and low readiness of
teachers to view positively the comments of supervisors.

6.5 Summary
In summary:

=  Supervision is a tool for continuous improvement in the school system and positively affects the school
climate.

= There is a gap between actual and ideal supervisory styles in Kuwaiti high schools in terms of both on-site
supervision practiced by school principals and remote supervision by external supervisors. Current
supervisory practices are based on traditional styles such as classroom visits, with no allowance made for a
two-way interchange between the two parties, resulting in a relationship based on a supervisor who always
talks and a supervisee who always listens.

= Supervision has a positive effect on teachers’ professional performance. Through supervisor notes and
observations, the teacher can identify shortcomings and modify behavior accordingly. Supervision can be
utilized as a method of professional development through which the teacher can get information on advanced
teaching styles and learn to control the classroom environment, deal with students, and prepare and present
lessons in an attractive and effective way. With suitable supervisory styles, teacher performance can be
significantly enhanced.

=  Challenges typically hindering the effective implementation of supervision in high schools are unsuitable
supervisory practices, loss of connection between the teacher and the supervisor, unavailability of a mutually
supportive atmosphere that can help administrators and teachers to do their best for the benefit of students,
teachers’ resistance to support, lack of meaningful feedback, emphasis on errors and losing sight of strengths,
and failure to engage teachers in the supervision process.

7. Recommendations and Suggestions
In the light of the results found in this study, the researcher has the following recommendations and suggestions:

*  Emphasis must be placed on the importance of supervisory styles in the improvement of the educational
outcomes.

= Advanced supervisory styles should be implemented to cope with the changing educational environment.

= School districts in Kuwait must work hard to provide effective training for supervisors in order to help them
adopt suitable supervisory styles.

= The degree of cooperation between school teachers and supervisors in Kuwaiti high schools must be
broadened.

= Further research and study should be carried out in order to investigate the effects of supervision on students’
academic performance.

= The effect of supervision on the relationship between teachers and students should be determined by further

study.

= The prevalent supervisory styles that affect teachers professionally at various educational levels should be
identified.
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